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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1i 33 10.8 1.9 20 54.2 2.7
1ii 33 19.3 5.1 40 48.3 2.7
2i 1046 12.7 2.7 20 63.5 84.4
2ii 1045 26.3 5.7 40 65.6 84.3
3i 34 14.7 2.3 20 73.5 2.7
3ii 34 29.5 5.4 40 73.8 2.7
5i 125 11.8 2 20 59 10.1
5ii 125 21.3 4.8 40 53.4 10.1
6 20 17.9 3.6 40 44.7 1.6
7 17 19.2 6.5 40 48.1 1.4
8 139 26.6 5.8 40 66.5 11.2
9 143 24.3 5.6 40 60.7 11.5

12 563 25.8 5.7 40 64.4 45.4
13 151 25 6.8 40 62.6 12.2
14 34 18.4 6.3 40 46 2.7
15 175 23.1 5 40 57.8 14.1
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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AS LEVEL 
 


MARKING GUIDELINES: Summer 2017 
 


ENGLISH LITERATURE 
 


COMPONENT 1: PROSE 
 
 


English Literature essays involve personal responses and arguments/discussions may be 
conducted in a wide variety of relevant and effective ways. Choices of material for discussion 
will vary from candidate to candidate and examiners must rely upon their professional 
judgement and subject expertise in deciding whether or not candidates’ choices and 
approaches are effective and valid when they fall outside the boundaries of the examples 
noted below. Examiners are reminded that it is crucially important to be alert to the 
unexpected or highly individual but nevertheless valid approach.  
 
Section A: Prose Fiction Pre-1900 
 
In the rubric for this section, in Part (i) tasks, candidates are required to analyse passages 
from the novels in depth, discussing how meanings are shaped. In Part (ii) responses, 
candidates are informed that they will need to show wider knowledge and understanding of 
their set novel, and take account of relevant contexts and different interpretations, even 
though this is not re-stated in each question.  
 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then dictate a numerical mark. 
 
 


Section A: Mark allocation 
 


 AO1 AO2 AO3 A05 


Part (i) 
20 marks 10 10 - - 


Part (ii) 
40 marks 10 10 10 10 
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Q2 Charlotte Bronte: Jane Eyre (Penguin Classics)  
(i) Examine Brontë’s presentation of Mr Rochester in this extract  
AO1 Informed responses will demonstrate clear knowledge of this extract. We will 


reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use of 
terminology. 
 
In Band 1 we should see some understanding of the character and situation with 
some broad and probably asserted ideas. Band 2 responses will be more 
engaged and organised and should show some grasp of the concepts which 
underpin writing of this sort. Band 3 work will maintain a more consistently 
relevant focus with clearly expressed ideas. In Bands 4 and 5 there will be 
evidence of secure knowledge and understanding of relevant concepts combined 
with an increasingly perceptive and fluent discussion. 
 


AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• overview: – roles have shifted, Rochester is now a much weakened figure 
– extended imagery of imprisonment and entrapment to describe him 
rather than Jane (as previously): ‘wronged and fettered wild beast or bird’, 
‘The caged eagle’. 


• narrative point of view emphasises a sympathetic reading of Rochester’s 
diminished state: ‘And, reader, do you think I feared him in his blind 
ferocity? – if you do, you little know me.’  


• imagery stresses that he remains a very masculine figure ‘strong and 
stalwart contour’, athletic strength’, ‘vigorous prime’, ‘brow of rock’ – 
however he has been weakened. 


• ‘sightless Samson’ – metaphor for a loss of strength – implied that the loss 
has been at the hands of a woman. 


• juxtaposition used to highlight his newly diminished character: ‘advanced 
slowly and gropingly . . . . Where was his daring stride now?’ 


• pride is still key to his character – his interaction with John towards the 
end of the passage.  


 
Band 1 responses are likely to be descriptive/narrative/explanatory in approach 
and might identify basic features such as first person narrative without further 
discussion. In Band 2 there should be some response to the way the extract is 
constructed with efforts to support ideas. In Band 3 we should see some clear 
ideas about form and language choices which are used to create character and 
mood. In Bands 4 and 5 there will be increasing evidence of effective analysis of 
technique and detailed critical understanding of the ways Brontë has made 
meaning. 
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(ii) Consider the view that, ‘In Jane Eyre, Bronte challenges the accepted roles 


of men and women in Victorian England.’ In your response, you must refer 
to at least two other parts of the novel.  


AO1 We will reward coherent, well-structured, relevant responses to the viewpoint 
where candidates have engaged in a clear, well-organised and effective discourse 
which they have written in an academic style and register. Credit will also be 
given for appropriate use of terminology and an awareness of the conventions of 
prose fiction. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
circumstances where characters either adhere to accepted roles or challenge 
them in order to demonstrate knowledge and understanding of the text at a 
superficial level. In Band 2 there may be flaws in focus and organisation but we 
should see some understanding of the concepts underpinning the presentation of 
thematic ideas in prose fiction. Band 3 work should demonstrate relevant 
engagement with the text, task and key concepts while in Bands 4 and 5 we 
should see an increasingly confident, well-informed and perceptive discussion. 


AO2 In their analysis of the ways meanings are shaped in Jane Eyre in engaging with 
the viewpoint through narrative techniques and language choices, candidates 
might draw upon the following: 
 


• overview: candidates may wish to focus fully on Jane as she can be used 
to both support and argue against the statement.  


• Jane’s relationship with Rochester: Jane challenges Victorian conventions 
with her refusal to marry Rochester and by leaving after her discovery of 
Bertha.  


• candidates may debate the ending of the novel – does Jane support or 
challenge the accepted role of the woman in Victorian England by 
returning to and marrying Rochester. 


• may debate the role of the governess in JE 
• Rochester – arguably weak at the end of the novel 
• candidates may choose to challenge the statement as a number of 


characters appear to adhere to Victorian gender stereotypes, (Bertha, 
Helen, Brocklehurst etc) – however could debate that these Bronte 
exaggerates the presentation of these more ‘conventional’ characters in 
order to criticise religion/the education system/colonialism etc. 


  
In Band 1, narrative/descriptive responses are likely to choose one or more 
examples of suffering with only broad support/reference. In Band 2, we should 
see the start of points about authorial techniques with valid support. Band 3 
writing should demonstrate a grasp of the significance of form (such as third 
person narrative and the use of dialogue) while in Bands 4 and 5 we should see 
increasingly detailed and confident discussion of these matters and some more 
subtle aspects of prose style such as the creation of tone and atmosphere 
through language choices, and the symbolic qualities of landscape and setting. 
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AO3 We are likely to see reference to a range of relevant contexts and their influence 


upon the ways in which Brontё presents men and women and the ways in which 
different audiences understand this presentation. Candidates are likely to draw 
upon some of the following which will need to be integrated relevantly into their 
discussions: 
 


• status/dependency of females and C19th notions of marriage 
• status of orphans and poor relations 
• C19th notions of charity  
• C19th attitudes towards mental illness  
• C19th religious attitudes and values 
• finance/wealth/inheritance. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Jane Eyre 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 


We will reward sensible and supported alternative readings of aspects of Jane 
Eyre which are relevant to the viewpoint/presentation of men and women and we 
will give credit for reference to relevant critical views – especially when the 
candidate has used a critical reading to develop a personal approach to Brontё’s 
presentation of men and women. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the Band we could see critical views applied although they are unlikely to 
be fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Q3 Elizabeth Gaskell: North and South (Penguin Classics) 
(i) Examine Gaskell’s presentation of the relationship between Mr Thornton 


and Margaret in this extract. 
AO1 Informed responses will demonstrate clear knowledge of this extract. We will 


reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use of 
terminology. 
 
Band 1 responses might show a superficial understanding of the 
situation/characters but writing is likely to be awkward, brief and general. Band 2 
responses should demonstrate a more methodical approach to the extract. In 
Band 3 there should be some clear grasp of the concepts which underpin 
narrative fiction and dialogue with appropriate terminology while in Bands 4 and 
5, there should be an increasingly confident and perceptive grasp of the 
presentation of the relationship between Mr Thornfield and Margaret and a 
confident grasp of relevant concepts. 
 


AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• passage challenges stereotypical male and female relationships – Mr 
Thornton is emotional, ‘he trembled’ and is unsure as to whether Margaret 
will ‘droop’, ‘flush, and flutter in to his arms’ – all verbs with associations of 
female passivity and submissiveness 


• thermal/heat imagery throughout – Thornton ‘glowed’, Margaret’s ‘thick 
blushes . . . burnt in to her very eyes’ – highlights passion and desire. 
Thornton’s desire for Margaret is not hidden – whereas Margaret’s blushes 
reveal her secret (perhaps even to herself) feelings 


• references to decay – ‘withered’, ‘blight’ and ‘pale’ - perhaps symbolic of 
the state of their relationship at this point in the novel as Margaret cannot 
rid herself of her shame for her actions during the strike 


• detailed physical descriptions highlight the different in the emotional 
states/state of mind of the characters 


• dialogue used to highlight Margaret’s stubbornness and her determination 
to appear unflustered in front of Thornton. 


 
Band 1 responses might assert some points about the relationship between Mr 
Thornton and Margaret’s behavior/feelings and identify basic features such as 
dialogue. Band 2 writing should have a little more to say about technique. There 
might be comments on language choice but still inclined to be assertive. In Band 
3, discussion of technique should be more purposeful with clear textual support. 
In Bands 4 and 5 there should be increasing evidence of analysis with growing 
critical understanding of the ways Gaskell has made meaning. 
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(ii) In North and South personal desire often comes second to political and 


social opinions.’ Discuss this view with close reference to at least two other 
parts of the novel. 


AO1 We will reward coherent, well-structured, relevant responses to the viewpoint and 
to the discussion of personal desire and/or political opinion where candidates 
have engaged in a clear, well-organised and effective discourse which they have 
written in an academic style and register. Credit will also be given for appropriate 
use of terminology and an awareness of the conventions of prose fiction. 
 
Band 1 responses might tend to narrate one or more examples of personal 
desire/political/social opinion in the text in order to demonstrate knowledge and 
understanding of the text at a superficial level but without any convincing 
engagement with the text. In Band 2 we might see some attempt to engage with 
different types of personal desire/political/social opinion (see AO2 below) and 
while writing might be inaccurate at times there will be some sense of 
organisation and use of relevant concepts. Band 3 essays should be mostly 
relevantly engaged and wider-ranging with some sensible ideas about the 
thematic importance of personal desire/political/social opinion as a concept in 
fiction. Bands 4 and 5 will be increasingly well-informed and eventually 
perceptive discussions of attitudes towards these ideas within the text contributing 
to the ways we know characters and understand the progress of the plot. 
 


AO2 In their analysis of the ways meanings are shaped in presenting ideas about 
personal opinion/political/social desire through narrative techniques and language 
choices, candidates might draw upon the following: 
 


• overview: candidates may fully agree with the statement or offer a more 
balanced discussion. It is likely that they will engage and explore different 
interpretations of personal desire and political/social opinion  


• candidates could focus on the relationship between Margaret and 
Thornton in order to develop a response to the view. The impact of 
industrial growth and labour relations on their relationship/Margaret’s 
views on manufacturers/differences in class between the two characters 


• end of the novel – Thornton and Margaret’s marriage could symbolise a 
reconciliation between personal desire and political/social opinion 


• other relationships could be explored, for example Thornton’s relationship 
with his workers – his eventual concern for them could highlight a 
reconciliation between emotion and business 


• candidates could argue that Margaret’s refusal of Henry Lennox’s proposal 
at the very beginning of the novel contests the viewpoint given in the 
question – Margaret follows her own personal desires rather than adhere 
to society’s opinion that she should marry for financial security/status. 


 
Band 1 responses will tend to narrate sections of the novel and describe 
examples of personal desire/political opinion without further discussion. In Band 2 
there may be flaws in focus and organisation but we should see some 
understanding of the concepts underpinning prose fiction. Band 3 work should 
demonstrate relevant engagement with the text, task and key concepts while in 
Bands 4 and 5 we should see an increasingly confident, well-informed and 
perceptive discussion. 
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AO3 We are likely to see reference to a range of relevant contexts and their influence 


upon the ways in which Gaskell presents personal desire/political/social opinion 
and the ways in which different audiences understand them. Candidates are likely 
to draw upon some of the following which will need to be integrated relevantly into 
their discussions: 
 


• status/dependency (or surprising independence) of females 
• social hierarchy / relationships crossing boundaries 
• industrial relations 
• social / moral obligations 
• manners / conventions governing behaviour. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from North and South 


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 


We will reward sensible and supported alternative readings of aspects of North 
and South which are relevant to the presentation of personal desire/political/social 
opinion and we will give credit for reference to relevant critical views – especially 
when the candidate has used a critical reading to develop a personal approach to 
Gaskell’s presentation of these ideas. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the Band we could see critical views applied although they are unlikely to 
be fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Component 1 Section A (i) Assessment Grid 
 


Band AO1 
Articulate informed, personal and 


creative responses to literary texts, 
using associated concepts and 


terminology, and coherent, accurate 
written expression 


 
10 marks 


AO2 
Analyse ways in which 


meanings are shaped in 
texts 


 
 
 


10 marks 


5 9-10 marks 
• Perceptive discussion of texts 
• Very well developed argument. 
• Confident grasp of concepts and apt use of 


terminology. 
• Accurate, fluent expression. 


9-10 marks 
• Detailed critical understanding 


of writers’ techniques to create 
meaning. 


• Confident and apt textual 
support. 


4 7-8 marks 
• Clearly informed discussion of texts. 
• Effectively structured argument. 
• Secure grasp of concepts and secure and 


sensible use of terminology.  
• Expression generally accurate and clear.  
 


7-8 marks 
• Sound analysis and evaluation 


of writers’ techniques to create 
meaning. 


• Appropriate and secure textual 
support. 


3 5-6 marks 
• Engages with texts and response is mostly 


relevant to question.  
• Some sensible grasp of key concepts.  
• Generally appropriate terminology.  
• Expression tends to be accurate and clear, 


but there may be lapses. 
  


5-6 marks 
• Clear grasp of writers’ use of 


structure, form and language 
to create meaning. 


• Generally clear and 
appropriate textual support.  


2 3-4 marks 
• Attempts to engage with texts and organise 


material, though not always relevant to 
question. 


• Some, not always relevant use of concepts 
and terminology.  


• Expression may feature inaccuracies. 
 


3-4 marks 
• Can make some basic points 


about use of structure, form 
and language to create 
meaning. 


• Can support some points by 
reference to texts. 


1 1-2 marks 
• Understands texts at a superficial or literal 


level.  
• Offers some ideas about texts.   
• Shows some grasp of basic terminology, 


though this may be occasional.  
• Errors in expression and lapses in clarity.  
 


1-2 marks 
• May identify a few basic 


stylistic features. 
• May offer narrative/descriptive 


comment on texts. 
• Occasional textual support.  
 


0 0 marks 
Response not credit worthy or not 


attempted. 
 


0 marks 
Response not credit worthy or 


not attempted. 
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Component 1 Section A (ii) Assessment Grid 
 


Band AO1 
Articulate informed, personal and creative responses 


to literary texts, using associated concepts and 
terminology, and coherent, accurate written 


expression 
 


10 marks 


AO2 
Analyse ways in which meanings are 


shaped in texts 
 
 
 


10 marks 


AO3 
Demonstrate understanding of the 
significance and influence of the 


contexts in which literary texts are 
written and received 


 
10 marks 


AO5 
Explore literary texts 
informed by different 


interpretations 
 
 


10 marks 
5 9-10 marks 


• Perceptive discussion of texts 
• Very well developed argument. 
• Confident grasp of concepts and apt use of 


terminology. 
• Accurate, fluent expression. 
 


9-10 marks 
• Detailed critical understanding of 


writers’ techniques to create meaning. 
• Confident and apt textual support. 
 


9-10 marks 
• Perceptive discussion of 


significance and influence of 
context in question focus. 


• Confident analysis of wider 
context in which play is written 
and received. 


9-10 marks 
• Confident and informed 


discussion of other 
relevant interpretations. 


 


4 7-8 marks 
• Clearly informed discussion of texts. 
• Effectively structured argument. 
• Secure grasp of concepts and secure and sensible 


use of terminology.  
• Expression generally accurate and clear. 


7-8 marks 
• Sound analysis and evaluation of 


writers’ techniques to create meaning. 
• Appropriate and secure textual 


support. 


7-8 marks 
• Sound appreciation of 


significance and influence of 
context in question focus. 


• Sound analysis of wider context 
in which play is written and 
received 


7-8 marks 
• Makes clear and 


purposeful use of other 
relevant interpretations. 


 


3 5-6 marks 
• Engages with texts and response is mostly relevant to 


question.  
• Some sensible grasp of key concepts.  
• Generally appropriate terminology.  
• Expression tends to be accurate and clear, but there 


may be lapses.  


5-6 marks 
• Clear grasp of writers’ use of structure, 


form and language to create meaning. 
• Generally clear and appropriate textual 


support.  


5-6  marks 
• Clear grasp of the importance of 


context in question focus. 
• Clear grasp of wider context in 


which play is written and received. 


5-6 marks 
• Makes use of other 


relevant interpretations. 
 


 


2 3-4 marks 
• Attempts to engage with texts and organise material, 


though not always relevant to question. 
• Some, not always relevant use of concepts and 


terminology.  
• Expression may feature inaccuracies. 


3-4 marks 
• Can make some basic points about 


use of structure, form and language to 
create meaning. 


• Can support some points by reference 
to texts. 


3-4 marks 
• Can acknowledge the importance 


of contexts 
• Makes some connections 


between play and contexts 


3-4 marks 
• Can acknowledge that 


texts may be interpreted 
in more than one way. 


1 1-2 marks 
• Understands texts at a superficial or literal level.  
• Offers some ideas about texts.   
• Shows some grasp of basic terminology, though this 


may be occasional.  
• Errors in expression and lapses in clarity.  


1-2 marks 
• May identify a few basic stylistic 


features. 
• May offer narrative/descriptive 


comment on texts. 
• Occasional textual support.  


1-2 marks 
• May describe basic context in 


question focus. 
• May describe wider context in 


which play is written and received. 


1-2 marks 
• Can describe other 


views with partial 
understanding. 


0 0 marks 
Response not credit worthy or not attempted. 


0 marks 
Response not credit worthy or not 


attempted. 


0 marks 
Response not credit worthy or not 


attempted. 


0 marks 
Response not credit worthy 


or not attempted. 
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Sticky Note

This is a solid, sensible overview. It is advised that candidates give an overview before going on to explore the passage as here they can signal any changes in presentation that might occur as the passage develops - rather than 'discovering' them as they track through. It is advisable that candidates read the passage at least 2 times before starting to write their response.



Sticky Note

Clear analysis here, B3. For higher the candidate could have engaged more deeply with the oxymoron 'caged eagle'







Sticky Note

Develops point.



Sticky Note

Sensible and clear analysis here - B3








Sticky Note

AO1: This just nudged into B4 for AO1 as it gave a sound overview and noted the two contrasting elements of Bronte's presentation of Rochester in the passage.
AO2: This was solidly in B3 for the appreciate of how meaning is created. Candidate makes sensible points about the parts of the extract they do select, but misses the opportunity to make more sound/perceptive points with some of the extract's more detailed images.
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Sticky Note

Clearly uses criticism to begin answering the question. This can be a good way to start an answer, but candidates should make sure that they make the critical comment directly relevant to the question being asked. They will gain little reward for starting with a generic, pre rehearsed comment that bears little reference to the task.



Sticky Note

Embeds relevant context and uses it to 'build' the AO1 (idea/argument/discussion of concept)



Sticky Note

Offers a sound interpretation of the question







Sticky Note

This is a sound and interesting use of text. Rather than just embed the text ('book') the candidate considers the symbolism of the 'book' and uses this to develop their answer.



Sticky Note

Sound use of context. This is used to support and develop point.







Sticky Note

Keeps focus on the question







Sticky Note

Ranging around the text here and using the text to support and develop argument.











Sticky Note

AO1, AO2 and AO3 were all placed at the top of Band 4. It was felt that the ideas, use of text and use of context were all sound and well developed. The candidate stayed focused on the task.
AO5 achieved low Band 5 as it was felt that the use of criticism was judicious and confident.
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Sticky Note

Valid context but quite broad and generalised.



Sticky Note

Makes a connection between the text and meaning, however it is not entirely secure how 'stocky' and gluttonous' create the idea of 'control' and 'power'. For higher than low B3, this would need unpicking/securing.



Sticky Note

Clear context, sensibly used.







Sticky Note

This is not a particularly productive way of achieving marks for AO5 as the 'Freudian' perspective does not really develop the point being made.



Sticky Note

Although it is tempting to add quite a lot of biographical context it should be noted that this is not always productive.



Sticky Note

Developing a clear line of argument here - one which the reference to Bramwell does not really develop







Sticky Note

Clear context here



Sticky Note

This is a valid point but candidates should be mindful of maintaining an academic register throughout the answer







Sticky Note

AO1: Some sound points here and so this achieved a low Band 4
AO2: Clear references to the text but fairly minimal and so this was placed in to low Band 3
AO3: Clear and sensible, top Band 3
AO5: Clear. Low Bank 3.
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Section A: Prose fiction pre-1900


Answer one question in this section.


Each question is in two parts. In both part (i) and part (ii) you are required to analyse how meanings 
are shaped. 


In part (ii) you are also required to:


	 •	 demonstrate understanding of the significance and influence of the contexts in which literary 
texts are written and received


	 •	 show how different interpretations have informed your reading.


Either,
Jane Austen: Sense and Sensibility (Penguin Classics)


Read the extract below and answer the questions which follow.


The man and one of the maids were sent off immediately into Devonshire, to prepare 
the house for their mistress’s arrival; for as Lady Middleton was entirely unknown to 
Mrs. Dashwood, she preferred going directly to the cottage to being a visitor at Barton 
Park; and she relied so undoubtingly on Sir John’s description of the house, as to feel no 
curiosity to examine it herself till she entered it as her own. Her eagerness to be gone 
from Norland was preserved from diminution by the evident satisfaction of her daughter-
in-law in the prospect of her removal; a satisfaction which was but feebly attempted to be 
concealed under a cold invitation to her to defer her departure. Now was the time when 
her son-in-law’s promise to his father might with particular propriety be fulfilled. Since 
he had neglected to do it on first coming to the estate, their quitting his house might be 
looked on as the most suitable period for its accomplishment. But Mrs. Dashwood began 
shortly to give over every hope of the kind, and to be convinced, from the general drift 
of his discourse, that his assistance extended no farther than their maintenance for six 
months at Norland. He so frequently talked of the increasing expenses of housekeeping, 
and of the perpetual demands upon his purse which a man of any consequence in the 
world was beyond calculation exposed to, that he seemed rather to stand in need of 
more money himself than to have any design of giving money away.


In a very few weeks from the day which brought Sir John Middleton’s first letter to 
Norland, everything was so far settled in their future abode as to enable Mrs. Dashwood 
and her daughters to begin their journey.


Many were the tears shed by them in their last adieus to a place so much beloved. 
“Dear, dear Norland!” said Marianne, as she wandered alone before the house, on the 
last evening of their being there; “when shall I cease to regret you! – when learn to feel 
a home elsewhere! – Oh! happy house, could you know what I suffer in now viewing you 
from this spot, from whence perhaps I may view you no more! – And you, ye well-known 
trees! – but you will continue the same. No leaf will decay because we are removed, 
nor any branch become motionless although we can observe you no longer! – No; you 
will continue the same; unconscious of the pleasure or the regret you occasion, and 
insensible of any change in those who walk under your shade! – But who will remain to 
enjoy you?”


	 (i)	 Examine Austen’s presentation of settings in this extract.   	 [20]


	 (ii)	 With close reference to at least two other parts of the novel, examine the view 
that “in Sense and Sensibility, settings are more than places to live, they are part of 
Austen’s social and moral commentary”. 	 [40]


0 1







Or,
Charlotte Brontë: Jane Eyre (Penguin Classics)


Read the extract below and answer the questions which follow.


It opened slowly: a figure came out into the twilight and stood on the step — a man 
without a hat. He stretched forth his hand as if to feel whether it rained. Dusk as it was, 
I had recognised him; it was my master, Edward Fairfax Rochester, and no other.


I stayed my step, almost my breath, and stood to watch him — to examine him, myself 
unseen, and alas! to him invisible. It was a sudden meeting, and one in which rapture was 
kept well in check by pain. I had no difficulty in restraining my voice from exclamation, 
my step from hasty advance.


His form was of the same strong and stalwart contour as ever: his port was still erect, his 
hair was still raven black; nor were his features altered or sunk: not in one year’s space, 
by any sorrow, could his athletic strength be quelled or his vigorous prime blighted. 
But in his countenance I saw a change: that looked desperate and brooding — that 
reminded me of some wronged and fettered wild beast or bird, dangerous to approach 
in his sullen woe. The caged eagle, whose gold-ringed eyes cruelty has extinguished, 
might look as looked that sightless Samson.


And, reader, do you think I feared him in his blind ferocity? — if you do, you little know 
me. A soft hope blent with my sorrow that soon I should dare to drop a kiss on that brow 
of rock, and on those lips so sternly sealed beneath it; but not yet. I would not accost 
him yet.


He descended the one step, and advanced slowly and gropingly towards the grass-
plat. Where was his daring stride now? Then he paused, as if he knew not which way 
to turn. He lifted his hand and opened his eyelids; gazed blank, and with a straining 
effort, on the sky, and toward the amphitheatre of trees: one saw that all to him was void 
darkness. He stretched his right hand (the left arm, the mutilated one, he kept hidden in 
his bosom); he seemed to wish by touch to gain an idea of what lay around him: he met 
but vacancy still; for the trees were some yards off where he stood. He relinquished the 
endeavour, folded his arms, and stood quiet and mute in the rain, now falling fast on his 
uncovered head. At this moment John approached him from some quarter.


‘Will you take my arm, sir?’ he said; ‘there is a heavy shower coming on: had you not 
better go in?’


‘Let me alone,’ was the answer.


John withdrew, without having observed me. Mr Rochester now tried to walk about: 
vainly — all was too uncertain. He groped his way back to the house, and, re-entering 
it, closed the door.


	 (i)	 Examine Brontë’s presentation of Mr Rochester in this extract.	 [20]


	 (ii)	 Consider the view that “in Jane Eyre, Brontë challenges the accepted roles of men 
and women in Victorian England”. In your response, you must make close reference  
to at least two other parts of the novel. 	  [40]


Turn over.
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Or,
Elizabeth Gaskell: North and South (Penguin Classics)


Read the extract below and answer the questions which follow.


His heart throbbed loud and quick. Strong man as he was, he trembled at the anticipation 
of what he had to say, and how it might be received. She might droop, and flush, and 
flutter to his arms, as to her natural home and resting-place. One moment, he glowed 
with impatience at the thought that she might do this, – the next, he feared a passionate 
rejection, the very idea of which withered up his future with so deadly a blight that he 
refused to think of it. He was startled by the sense of the presence of some one else in 
the room. He turned round. She had come in so gently, that he had never heard her; the 
street noises had been more distinct to his inattentive ear than her slow movements, in 
her soft muslin gown. 


She stood by the table, not offering to sit down. Her eyelids were dropped half over 
her eyes; her teeth were shut, not compressed; her lips were just parted over them, 
allowing the white line to be seen between their curve. Her slow deep breathings dilated 
her thin and beautiful nostrils; it was the only motion visible on her countenance. The 
fine-grained skin, the oval cheek, the rich outline of her mouth, its corners deep set in 
dimples, – were all wan and pale today; the loss of their usual natural healthy colour 
being made more evident by the heavy shadow of the dark hair, brought down upon the 
temples, to hide all sign of the blow she had received. Her head, for all its drooping eyes, 
was thrown a little back, in the old proud attitude. Her long arms hung motionless by 
her sides. Altogether she looked like some prisoner, falsely accused of a crime that she 
loathed and despised, and from which she was too indignant to justify herself. 


Mr Thornton made a hasty step or two forwards; recovered himself, and went with quiet 
firmness to the door (which she had left open), and shut it. Then he came back, and 
stood opposite to her for a moment, receiving the general impression of her beautiful 
presence, before he dared to disturb it, perhaps to repel it, by what he had to say. 


‘Miss Hale, I was very ungrateful yesterday —’ 


‛You had nothing to be grateful for,’ said she, raising her eyes, and looking full and 
straight at him. ‘You mean, I suppose, that you believe you ought to thank me for what 
I did.’ In spite of herself — in defiance of her anger — the thick blushes came all over 
her face, and burnt into her very eyes; which fell not nevertheless from their grave and 
steady look.


	 (i)	 Examine Gaskell’s presentation of the relationship between Mr Thornton and 
Margaret in this extract.	 [20]


	 (ii)	 “In North and South personal desire often comes second to political or social 
opinions.” Discuss this view with close reference to at least two other parts of the 
novel.	  [40]
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Section B: Prose Fiction Post-1900 
 
In the rubric for this section, candidates are informed that they will need to analyse how 
meanings are shaped and to take account of relevant contexts and different interpretations 
which have informed their reading of their set prose text, even though this is not re-stated 
in each question.  
 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then dictate a numerical mark.  
 


 
 


Section B: Mark allocation 
 


A01 AO2 AO3 AO5 


10 10 10 10 


 
 







 


32 
© WJEC CBAC Ltd. 


 
Jean Rhys: Wide Sargasso Sea (Penguin Classics) 


 
Q12 ‘Wide Sargasso Sea is a novel characterised by a struggle for both personal 


and cultural dominance.’ In light of this statement, discuss the presentation 
of power in the novel. 


AO1 We will reward coherent, well-structured, relevant responses to the where 
candidates have engaged with the viewpoint/presentation of power in a clear, 
well-organised and effective discourse which they have written in an academic 
style and register. Credit will also be given for appropriate use of terminology. 
 
Band 1 responses will tend to narrate sections of the novel and describe events 
and characters in order to demonstrate knowledge and understanding of the text 
at a superficial level. In Band 2 there may be flaws in focus and organization but 
we should see some understanding of the concepts underpinning the presentation 
and function of characters in prose fiction. Band 3 work should demonstrate 
relevant engagement with the text, task and key concepts while in Bands 4 and 5 
we should see an increasingly confident, well-informed and perceptive discussion. 


AO2 In their analysis of the ways meanings are shaped in presenting ideas about 
power through narrative techniques and language choices, candidates might draw 
upon the following: 
 


• overview: candidates will most likely engage with ideas about the different 
types of power in the novel – offering a view on what is meant by 
‘personal’ and ‘cultural’ and debating the idea of dominance in relation to  
narrative events/presentation of characters. Candidates could choose to 
focus on personal or cultural power, or could look at both 


• different narrative voices/mode of narration is in itself conflicting and 
allows the reader to understand that most characters are struggling to 
exert power at least one point in the novel 


• candidates may link ideas about power to a discussion about 
marriage/empire/slavery/gender/race 


• systems of  dominance – economic/social and political oppression 
• use of the supernatural by some characters in order to exert dominance 


over others.  
 
In Band 1, narrative/descriptive responses are likely to assert points about power 
with only broad support/reference. In Band 2, we should see the start of points 
about authorial techniques with valid support. Band 3 writing should demonstrate 
a grasp of the significance of form (such as narrative point of view and the use of 
dialogue) while in Bands 4 and 5 we should see increasingly detailed and 
confident discussion of these matters and some more subtle aspects of prose 
style such as the creation of tone and subtext through language choices. 
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AO3 We are likely to see reference to a range of relevant contexts and their influence 


upon the ways in which Rhys presents power and the ways in which different 
audiences understand this theme. Candidates are likely to draw upon some of the 
following which will need to be integrated relevantly into their discussions: 
 


• attitudes towards marriage 
• status of women in English and Caribbean cultures 
• slavery and emancipation 
• colonial influence  
• wealth 
• English inheritance laws 
• the supernatural (Obeah) 
• customs and ceremonies. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 


AO5 Candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Wide Sargasso Sea. 


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 


We will reward sensible and supported alternative readings of aspects of Wide 
Sargasso Sea which are relevant to the presentation of power and we will give 
credit for reference to relevant critical views – especially when the candidate has 
used a critical reading to develop a personal approach to discuss Rhys’ 
presentation of love. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Component 1 Section B Assessment Grid 
Band AO1 


Articulate informed, personal and creative 
responses to literary texts, using associated 


concepts and terminology, and coherent, accurate 
written expression  


 
10 marks 


AO2 
Analyse ways in which meanings 


are shaped in texts 
 
 
 


10 marks 


AO3 
Demonstrate understanding of 


the significance and influence of 
the contexts in which literary 
texts are written and received 


 
10 marks 


AO5 
Explore literary texts 
informed by different 


interpretations 
 
 


10 marks 
5 9-10 marks 


• Perceptive discussion of text 
• Very well developed argument. 
• Confident grasp of concepts and apt use of 


terminology. 
• Accurate, fluent expression.  
 


9-10 marks 
• Detailed critical understanding of 


writers’ techniques to create meaning. 
• Confident and apt textual support. 


9-10 marks 
• Perceptive discussion of 


significance and influence of 
context. 


• Confident analysis of wider 
context in which novel is written 
and received. 


9-10 marks 
• Confident and informed 


discussion of other 
relevant interpretations. 


 


4 7-8 marks 
• Clearly informed discussion of text. 
• Effectively structured argument. 
• Secure grasp of concepts and secure and sensible 


use of terminology.  
• Expression generally accurate and clear. 


7-8 marks 
• Sound analysis and evaluation of 


writers’ techniques to create meaning. 
• Appropriate and secure textual 


support. 


7-8 marks 
• Sound appreciation of 


significance and influence of 
context. 


• Sound analysis of wider context in 
which novel is written and 
received 


7-8 marks 
• Makes clear and 


purposeful use of other 
relevant interpretations. 


 


3 5-6 marks 
• Engages with text and response is mostly relevant to 


question.  
• Some sensible grasp of key concepts.  
• Generally appropriate terminology.  
• Expression tends to be accurate and clear, but there 


may be lapses.  


5-6 marks 
• Clear grasp of writers’ use of 


structure, form and language to 
create meaning. 


• Generally clear and appropriate 
textual support.  


5-6  marks 
• Clear grasp of the importance of 


context. 
• Clear grasp of wider context in 


which novel is written and 
received. 


5-6 marks 
• Makes use of other 


relevant interpretations. 
 


 


2 3-4 marks 
• Attempts to engage with text and organise material, 


though not always relevant to question. 
• Some, not always relevant use of concepts and 


terminology.  
• Expression may feature inaccuracies. 


3-4 marks 
• Can make some basic points about 


use of structure, form and language 
to create meaning. 


• Can support some points by 
reference to texts. 


3-4  marks 
• Can acknowledge the importance of 


contexts 
• Makes some connections  between 


novel and contexts 


3-4 marks 
• Can acknowledge that 


texts may be 
interpreted in more 
than one way.  


1 1-2 marks 
• Understands text at a superficial or literal level.  
• Offers some ideas about texts.   
• Shows some grasp of basic terminology, though this 


may be occasional.  
• Errors in expression and lapses in clarity.  


1-2 marks 
• May identify a few basic stylistic 


features. 
• May offer narrative/descriptive 


comment on texts. 
• Occasional textual support.  


1-2  marks 
• May describe basic context  
• May describe wider context in 


which novel is written and 
received. 


1-2 marks 
• Can describe other 


views with partial 
understanding. 


 


0 0 marks 
Response not credit worthy or not attempted. 
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Sticky Note

Straight away this engages with interesting and perceptive ideas. The idea of the 'other' also addresses AO5



Sticky Note

Uses context to 'build' the AO1 (idea) here. This is skillfully and confidently done.



Sticky Note

Embeds other perspective here in order to strengthen argument.







Sticky Note

Although this is not directly quoting for the text it is still picking up marks for AO2 as it is making confident use of the text.



Sticky Note

Does a lot with a 'little' here. Confident analysis of the red dress.







Sticky Note

This answer is consistently embedding context in a sophisticated and confident way











Sticky Note

This answer scored full marks. It is confident, perceptive and detailed from the very beginning.
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Sticky Note

Sets out some clear ideas for development



Sticky Note

Valid use of text but could have done more with the word 'ranks' in order to move up the bands







Sticky Note

Again, relevant textual support but discussion is quite brief.



Sticky Note

Clear use of critics. For higher, candidates need to go back and engage more thoroughly with the criticism offered, just as they would do with a texual reference.







Sticky Note

AO1: Some sound points reasonably well developed here - low Band 4
AO2: Clear - low Band 3
AO3: Clear - Band 3. With both AO2 and AO3 the cadidate makes clear references but could have developed points a lot more
AO5: Some clear - low Band 3
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Sticky Note

Straight away the candidate engages with the more subtle discussion of narrative point of view. By acknowledging that Gaskell writes from Thornton's point of view when describing Margaret, the candidate is able to go on and make more complex points about presentation.



Sticky Note

Reinforces the point about narrative point of view - especially with the subtle idea that Thornton sees Margaret 'how he 'hopes' to see her. Such subtle points are early indicators of a B5 response



Sticky Note

Close analysis here







Sticky Note

A clear focus on the relationship between the two characters.



Sticky Note

This achieved low Band 5 for AO1 and AO2. It was felt that the candidate dealt with the 'relationship' between the two characters with confidence and with a perceptive understanding as to how narrative point of view created meaning.
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Section B: Prose fiction post-1900


Answer one question in this section.


In your response you are required to:


•	 analyse how meanings are shaped
•	 demonstrate understanding of the significance and influence of the contexts in which literary 


texts are written and received
•	 show how different interpretations have informed your reading.


Joseph Conrad: The Secret Agent (Penguin Classics)


Either,


“Some readers have argued that The Secret Agent is primarily a domestic drama rather 
than a spy novel.” How far do you agree with this statement?	 [40]


Or,


“Ultimately, in The Secret Agent, acts of anarchy and terrorism are revealed to be 
futile.” In the light of this statement, discuss Conrad’s presentation of anarchy and/or 
terrorism.	 [40]


E.M. Forster: A Room with a View (Penguin Classics)


Or,


“A representation of ideas and values best left in the past.” In the light of this view, 
examine Forster’s presentation of Cecil Vyse. 	 [40]


Or,


“The strongest message of the novel is that it is impossible to find both love and social 
acceptance.” How far do you agree with this view of A Room with a View? 	 [40]


0 6


0 7


0 8


0 9


Turn over.
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Emyr Humphreys: A Toy Epic (Seren)
Or,


“A Toy Epic dramatises the tension between the individual and social forces.” In the light 
of this statement, discuss Humphreys’ presentation of ambition in A Toy Epic. 	 [40]


Or,


“A story of a country in transition.” In the light of this statement, discuss Humphreys’ 
presentation of change in A Toy Epic.	 [40]


Jean Rhys: Wide Sargasso Sea (Penguin Classics)


Or,


“Wide Sargasso Sea is a novel characterised by a struggle for both personal and cultural 
dominance.” In the light of this statement, discuss the presentation of power in the novel. 
	 [40]


Or,


Explore the view that “Wide Sargasso Sea is primarily a novel about conflicting traditions 
and/or values”. 	 [40]


Kazuo Ishiguro: The Remains of the Day (Faber)


Or,


“The humour does more than simply distract us from the sadness of the novel.” How far 
do you agree with this view of The Remains of the Day?  	 [40]


Or,


“Primarily, the novel portrays a world hostile to love.” How far do you agree with this view 
of The Remains of the Day?	 [40]


END OF PAPER
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